
 

 

 

 

 

 

 

Hello All! Happy New Year and welcome 

to 2018! It has been quite the fall here in 

Houston-a solar eclipse, a Hurricane and 

beyond all belief flooding...and WORLD 

CHAMPION Astros!  

I wanted to update everyone 

on WHACTE news for 2017-2018. We 

made the difficult decision to postpone our 

annual Fall Breakfast after Hurricane 

Harvey. We just felt our energy and funds 

could be better spent recovering or helping 

our neighbors recover. But never fear-I have 

good news!  

 

First, we are going to carry-over everyone's 

2016-2017 membership in WHACTE for 

the 2017-2018 school year. We will collect 

dues again next fall when we host our Fall 

2018 Fall Breakfast. So, no dues for 2017-

18!  

 

Second, we have three wonderful events 

planned for Spring 2018.  

 

Number one-please join us in Galveston for 

TCTELA's Annual conference on Friday 

night January 26th. We will be co-hosting a 

welcome reception featuring Dr. Alfred 

Tatum from The University of Illinois at 

Chicago. Come one, come all!  

 

Number Two-Back for an encore run, we 

will be hosting our Winter Workshop 

on Saturday, February 24, 2018. We will 

be calling for proposals to present at this 

event very soon-please be on the 

lookout! The cost is just $10-just to 

cover breakfast and few minor expenses. 

Registration will be available by mid-

January. This event is a wonderful 

learning opportunity-quick, painless & 

FUN! Join us, won't you? 

 

Number Three-

Our rescheduled Breakfast will 

be Saturday, April 7, 2018. Same bat 

channel, same bat time! :) Sugar Land 

Marriott Town Square, 8:00am-

12:00noon. The Keynote Speaker will be 

Gretchen Bernabei-come hear her share 

her reading and writing life as she 

facilitates some of the best teaching 

strategies around! Registration will be 

open for this event in February and the 

cost will be just enough to pay the hotel 

for breakfast. Don't miss it!  

 

 

From our Executive Board to all of you-

Happy New Year and blessings for a 

happy and healthy 2018! We'll see ya'll 

real soon!  

 

Cathy Roth 

President, WHACTE 
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Sometimes, those once-in-a-lifetime, mountaintop experiences happen right in your own backyard!  In 

November 2018, Houston-area English language arts and reading teachers will have the opportunity to 

attend the National Council of Teachers of English Annual Convention without having to book an airline 

ticket.   

 

That’s right.  NCTE 2018 will be held at the George R. Brown Convention Center from November 15-

18, 2018.  Even though we’ll be saving on travel expenses, attending a national conference can still be 

pricey, ranging from the early-bird member price of $260 to the full non-member price of $370.  

Fortunately, I have a money-saving option for you.  Kelly Tumy, Harris County Department of 

Education, and I are co-chairing the Local Arrangements Committee, and we need about 200 local 

volunteers.  If you volunteer for a day (~8 hours), then you will receive a refund of your registration 

costs.   

 

Attending an NCTE conference just became a lot more plausible, right?  Transportation: $0.  

Lodging: $0.  Registration: $0.  If you volunteer for a day, the only cost will be that of your 

substitute teacher in your absence.  Interested?  Please send an email to me at 

petersond@uhd.edu before July 31, 2018.  By the end of the summer, we’ll begin assigning 

volunteers to specific sub-committees.   

 

The only remaining challenge (besides investing in some super-comfortable, volunteer-ready shoes) is to 

convince your principal to get on board and support your attendance.  NCTE provides valuable 

resources for building your case to attend this mountaintop professional development opportunity.  Visit 

http://convention.ncte.org/2017-convention/whyattend/ for the following items: 

Details about earning participation, professional development, and graduate credits 

A list of benefits for yourself, your team, your students, and your school 

A sample letter template to help you begin this conversation 

Testimonials from teachers who have experienced the value of attending NCTE 

 

Join us in downtown Houston this November!  This is a once-in-a-lifetime opportunity to show ~7,000 

ELAR teachers that we are #hoUStonstrong and meet your favorite authors in the process.   

 

Diane Miller, Ph.D is a professor at The University of Houston—Downtown 
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The ultimate goal of education is to equip students with the mindsets, skills, and concepts that allow 

them to be a life-long learners capable of successfully applying these knowledge habits to a variety of 

situations and contexts. It is no longer enough for students to master the basics skills of reading, writing, 

and math; rather, the twenty-first century demands that “we know how to think, to reason, to analyze, 

weigh evidence, (and) problem solve” (Wagner, 2008). Ultimately, this is what is behind the idea of 

transfer. According to Perkins and Salomon (1992), “ transfer is of learning occurs when learning in one 

context enhances . . . a related performance in another context.” Thus, students who are taught how 

effectively draw complex conclusions in one challenging text can dependably apply these same 

processes and strategies successfully to another text. 

 

Unfortunately, transfer seems to be at best difficult, and at worst, highly elusive. As the authors of 

Visible Learning for Literacy (Fisher, Frey, & Hattie, 2016) point out: “A key point that we will make 

repeatedly is that teachers have to understand the impact they have on students, and choose 

approaches that will maximize that impact.” Although this may seem obvious, the authors are getting at 

a central issue in education—the design of instructions and assignments have to be explicit, carefully 

thought out, and presented in such a way that transfer happens as much as possible. This is not as easy 

at it seems, according to research from cognitive science. Daniel Willingham, professor of psychology at 

the University of Virginia, puts it this way: “People are naturally curious, but we are not naturally good 

thinkers; unless the cognitive conditions are right, we will avoid thinking” (Willingham, 2009). 

The upshot is that teachers must understand the how to design learning experiences (the conditions for 

transfer) that support students so they learn deeply. So how do teachers do this? Though the answer is 

not simple, but Fisher, et al. suggest there are aspects of learning that transcend all others, and thereby 

increase the likelihood of transfer: 

 

1. Challenge—the challenge should mirror the nature, demands, and complexity of the learning 

objective: 
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 How deep/complex is this this idea, concept, or information? (Or, what types of thinking are 

 required?) 

 How long will this take for students to understand deeply? 

 What types of discussions and student interactions are needed? 

 What type of assignments will be challenging without being overwhelming? 

 What types of teacher feedback are required? 

2. Self-efficacy—the confidence or strength of belief that we have in ourselves that we can make our 

learning happen: 

 How can I make my instruction explicit and provide relevant examples? 

 How will I model the processes and thinking needed to support student learning? 

 How will I help students break big goals into smaller goals and help them monitor them? 

 How do I foster trust, and engender academic risk‐taking in my classroom? 

3. Learning outcomes with success criteria—the clarity about learning expectations, the ways 

students can demonstrate their understanding, and the criteria for appraising student work 

 What do I want my students to learn? 

 Why is it important for my students to learn this?. 

 How will I know if they learned it? What is the criteria? 

 What will I do differently if they struggle with the learning? 

Another important point is to prioritize major learnings. In other words, teachers and schools should 

prioritize some standards (TEKS Student Expectations) and ensure that these standards receive in‐depth 

treatment in terms of providing multiple opportunities for students to experiment with, analyze, and 

apply knowledge and strategies to a variety of contexts, texts, and genres. According Larry Ainsworth,  

anexpert on school reform, “by emphasizing depth over breadth, teachers can do a much better job of 

helping all students retain what they've been taught and move forward to the next grade or course 

better prepared to take on the standards at that next level” (Ainsworth, 2015). Ainsworth recommends 

the following criteria to select these standards: 
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 Endurance—lasting beyond one grade or course; concepts and skills needed in life (critical 

      thinking) 

 Leverage—crossover application within the content area and to other content areas; 

      (interdisciplinary connections) 

 Readiness— concepts and skills students need to enter  a new grade level or  course of study 

      (prerequisites) 

 External Exams—the concepts and skills that students are most likely to encounter on annual 

       standardized tests (STAAR, SAT, ACT) 

By prioritizing these standards, teachers can help promote an atmosphere that makes transfer more 

likely to happen on a meaningful level. There are also techniques or approaches that help students 

move from superficial, or surface learning, to deep transfer. Fisher, Rey, and Hattie (2016) recommend 

the following: 

 concept mapping—students use graphic organizers to preview, analyze, reflect, and review key 

      understandings and concepts throughout the learning cycle 

 discussion and questioning—students have in‐depth, structured discussions, ask self‐generated 

      questions, and answer teacher and peer‐generated questions that promote critical thinking 

 metacognitive strategies—students reflect on what they have learned, what was particularly 

      difficult, and how well they have achieved a task or series of tasks 

Moreover, there are things that language arts departments can do that might seem overly 

commonsensical, yet are often left unarticulated. Mike Schmoker, a leading school reformer and author 

of many books on literacy and school improvement, suggests teacher teams determine the following 

when planning for instruction (2011): 

 the precise amount of texts and number of books, including titles, to be taught in common by all 

      teachers for a given course 

 the number and length of papers assigned; and 

  common rubrics/criteria by which students will be graded 
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To be effective, critical thinkers capable of deep learning and transfer, however, students must also 

have basic literacy skills, such as fluency, in place. The practice of fluent, effective reading (or lack 

thereof) has significant consequences for all students, even beyond the task of reading (Cunningham & 

Stanovich, 2001). Intimately connected with the act of comprehension is the ability read fluently, which 

undergirds the process of transfer (Padak and Rasinski, 2008). The bottom line is that for students to be 

effective readers, especially with dense, complex texts, they must be fluent readers who can rather 

quickly negotiate a variety of texts without taxing their working memory to the point that it doesn’t 

leave room for the formation of critical stances. As Barbara Fox, Professor of Reading at North Carolina 

State University points out: “When the pace of reading is too slow, the reader does not move 

information quickly into long‐term memory. Information in short‐term memory creates a roadblock  

rhat prevents new information from entering, and so less information is moved on to long-term memory. 

Consequently, plodding readers do not grasp as many ideas as fluent readers” (Fox, 2008). The bottom 

line is that a lack of fluency ultimately interferes with transfer; therefore; schools should ensure that 

their curriculums address the needs of dysfluent learners. 

 

When taken all together, addressing challenge, promoting self‐efficacy, identifying learning outcomes, 

prioritizing standards, focusing on concept mapping, discussion, questioning, and metacognition, 

identifying the texts read and the number as well as length of papers, creating aligned, common rubrics, 

and ensuring students are fluent readers offer schools and teachers a way to help students transfer 

learning effectively. 
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Gary Loss is a language arts consultant and specialist at Region 4 Education Service Center. 
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The Internet is one of humanity's greatest achievements. It provides endless resources for education and 

enrichment to anyone who has online service. At the same time, it harbors danger for the ill-informed 

and unwary. In recent years, it has become a tool in the hands of cyberbullies and other predators to 

harass and exploit the most vulnerable members of our society: our kids. As a parent, you want your 

children to enjoy all the benefits of the internet while also shielding them from the hazards it presents. 

Here are some tips to help you in your efforts. Let's begin by defining the problem. 

What is Cyberbullying? 

The word "bully" might make you think of a street corner tough who takes lunch money from 

schoolchildren. Or perhaps you imagine a snobby group of girls who torment a fellow student for her 

looks. These kinds of bullies are easy to spot. In today's world, however, the abusers are just as likely to 

hide their identities behind the anonymity of cyberspace. They might be your child's schoolmates or an 

adult with psychological problems. In each case, however, their motive is the same: to harass and belittle 

others. Their tactics may include: 

 Sending the victim threatening or insulting emails. 

 Launching phishing attacks against a particular target.  

 Tricking a person into divulging personal information and then making it public. 

 Creating websites to harass or demean an individual. 

Cyberbullying threatens millions of American kids and teens, according to the Society for the Positive 

Care of Children. That's the bad news. The good news is that you can help put an end to this disgraceful 

behavior while empowering your children to live positive, self-affirming lives. Here's how: 
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 Teach your child to never sink to the bully's level. Instead, she should keep all evidence of the online 

harassment and present it to adult authorities such as school administrators and law enforcement 

officials. Preserving proof of the inappropriate behavior is vital to stopping the cyberbully from 

harming others, according FTC.. 

 Use the online security tools provided by social media outlets and other organizations to stop the 

bully in her tracks. You should also teach your child to never share her passwords or other private 

information with peers.  

 Teach your kids to treat others with dignity and respect. Preventing your children from cyberbullying 

others is just as crucial to their well-being as protecting them from online abuse.  

 Help to raise awareness about cyberbullying by joining organizations, speaking out at public 

meetings, and networking with other parents. 

 

What About Microaggressions? 

The topic of microaggressions is controversial for many people. Nevertheless, knowing about the subject 

can help you to spot bullying when it occurs, either online or in the real world. So here's a look at the 

three forms this type of behavior can take: 

 

 Microinsults - these can include attributing qualities or behaviors to a person based on  race, gender 

identity, sexuality, spirituality or cultural background.  

 Microassaults - these can involve excluding or isolating others from group activities or opportunities 

based on racial, cultural or body image characteristics.  

 Microinvalidation - this can take the form of dismissing or belittling a person's value or contributions 

based on race, gender, accent, or background.  

Having the Last Word 

Part of being a dutiful parent is making the world a better place for the next generation. Use the tips in 

this post to safeguard your kids from predators, both online and in everyday life. Together we can create 

a more inclusive society for everyone.  

 

Laura Pearson is the founder of Edutude. She strives to find unique, creative ways for parents and educators 

to encourage students to be challenged, motivated and excited by learning. Edutude is currently located in 

Wilmington, DE.  

How to Stop Cyberbullying in Its Tracks by Laura Pearson 

Page 9 Volume XIX, Issue 1, Winter 2017-2018 

https://www.consumer.ftc.gov/articles/0028-cyberbullying
http://www.bullyingstatistics.org/content/cyber-bullying-statistics.html
http://www.bullyingstatistics.org/content/cyber-bullying-statistics.html
http://www.treehouserehab.org/discrimination-and-addiction/


Editors Note:  WHACTE and the ELAborator highlight the great writing our students do.  The following 

pieces by Jasmine Sigworth and Nadya van de Coevering were written in Jaquelyn Phillips English 

class at Westchester Academy for International Studies at Spring Branch ISD. 

 

It is often times that we stray from the indefinite, don’t call ourselves unsettled, only choose from right 

and wrong, yet it’s a lot like her; she was never quite the stars to the moon, but rather the moon, the sun, 

the stars, the planets, the atmosphere, the story. She was the story. She taught me how to love when 

nothing was there to love--she was love. Josephine Hayes. That was her name. And the day we met 

could just as well be the bane of my existence. It wasn’t that we didn’t get along, or complement each 

other, but it was the connection. The feeling of darkness that I had, and the feeling of sunshine for her, 

yet it was something so beautiful at the same time. She loved music. She would put it on and be taken 

into another universe--another world. She loved music. She loved the way it went through one ear-and 

out the other, and she wouldn’t ever be disappointed in what it made her body do--it made her dance, 

and it made her dance until blisters and callouses welcomed her, but she didn’t care. She loved music. 

The sky was bare and almost a blush pink the day we met. The air was crisp, cool, and salty, like a 

freshly baked batch of cookies. Her face was soft, but wasn’t smooth, yet she had used moisturizer, but 

no powder, yet she was open, and free to the people she saw, or free in her own mind. That’s what I first 

noticed. It wasn’t her bright smile, or tied up hair; it was how free she was; how astonishingly unlocked 

she was. She was like an open book--every time a page turned,-there she was starting a new chapter; she 

instantly showed me love. I walked into her rustic studio. The music young, but not recent. I was 

uncomfortable. I didn’t know how to act. I didn’t know whether to be myself or a version of myself. I 

didn’t know what was right.  I didn’t know what was wrong. I was confused. I was lost. Josephine found 

me. Josephine guided me. Josephine Hayes was sweet, but never taken advantage of. “Hello, you must 

be Jenna?” her voice was rhythmical, the music lived through her. “Yes ma’am.” I was shy, but not 

intimidated. I followed her to a spacious room. This was her creative box, where her ideas flowed. This 
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was where the magic happened--the bunny would come out of the hat, and everyone would cheer. She 

liked the way the walls shaped her sound-- patterned, and flowy; much like a kaleidoscopic. She sat 

down at the piano, I stood in front. She made it clear to me that she wasn’t a pianist although she loved 

music, but couldn’t play it well enough to tell a story, but she would play what she knew, and the walls 

would do the rest. “I want you to hum the melody,” she said. “Hum to where, the birds chirp, and the 

elephants splash,” I hummed. I hummed the melody her fingers stroked. Delicate. Rounded. Seamless. 

My feet began to tap. Not aggressively, not prickly, they just tapped. She smiled, she knew the music 

would make me do that. “Go on, dance,” she said. I began to hum louder as the melody let my feet 

explore the floor. I wasn’t careful. I let go. I didn’t care what I looked like. I just let the music speak for 

me. I was shy. I kept to myself before I knew Josephine. She brought me out of my shell, like a turtle 

and lettuce. The almost blush pink sky was now a faded yellow, an indication of the sun set coming to 

an end. It was like a macaroon, balanced and fun to look at.  I thought I would never hear from her. I 

thought she wouldn’t remember me. I thought she would forget. I thought she would pretend we never 

met. I thought I was already a distant memory to her. I thought I would never see her again--until I did. 

My heart expanded. She taught me to love, and to be loved. The music did that. She knew it, and I saw 

it. I never knew how to thank her, and still don’t till this day. All she did was teach me to love music, 

and let it whisk her away.  

 

 

Jasmine Sigworth is a student at Westchester Academy for International Studies at Spring Branch ISD. 
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     The sun hadn’t awoken yet. It was still dark when instruments were being dragged to a room through 

puffs of white mist that hugged the pavement. The journey there was dangerous. The sidewalk was like a 

minefield, hidden and covered by the mist. Wheels of the xylophones, chimes, bass drums, bells and 

timpani would plunge into those cracks and stay, like an obedient dog, until owners barked. All of this 

chaos was to celebrate a very important day. Veterans day. A day that started off with a grand breakfast 

for special men and women. A day in which the people who had served our country were treated like 

kings and queens.  

     In order to honor the royalty present, an extravagant ceremony was prepared. This included a special 

music selection. For this, the musicians warmed up where they would perform. A gigantic room filled 

with elaborate decorations and millions of chairs. As pieces were played, you could hear the notes of 

melodies sway in the silence. If you listened really carefully, you could even hear all of the empty chairs 

rattle when being hit by the warm waves of sound, as if they were gently being awoken from a deep 

slumber. They too were warming up.  

     For the musicians, the final step of preparation included a pep talk. A pep talk given by Joshua 

Ritchie. The band director. A fine young man, around the prime age of 25, who had these big bright 

brown eyes that highlighted his fierce and menacing expression. If you knew him, this fierce expression 

would vanish into thin air and turn into a warm smile. A smile that put tricked you into falling under his 

spell. Once you knew him, you were attached. Once you knew him, you were hooked. You got hooked 

because he genuinely cared about every single one of the musicians. You got attached because you could 

feel and see the love radiate around him. He showed his love by teasing. He made jokes. He loved 

laughing. He loved playing his trumpet. He loved teaching his students. He loved being a band director. 

And those musicians receiving his pep talk loved him more than anything. Pure love. They loved him 

like a father. They loved him like a God.  

     All the love and affection is what made the band a good band. Every musician present would try to 

make Mr. Ritchie proud. If you ever did anything wrong, played a wrong note, or forgot your 

mouthpiece, the world as you knew it would come tumbling down. You knew that the harsh 

consequence and severe punishment would be that you would never be able to look in Mr. Ritchie’s eyes 

again. You were so afraid to let Mr. Ritchie down. You were so afraid he would never forgive you. You 

were so afraid because you loved him so much. You were afraid that the one mistake you made would 

cause him to lose his love for you. And on the special day, Veterans Day. I made a mistake.  

The Day I Lost His Pride by Nadya van de Coevering  

Page 12 Volume XIX, Issue 1, Winter 2017-2018 



     The ceremony had started. Everyone was in uniform. Mr. Ritchie didn’t have his usual tux on, instead 

he wore his blue military uniform with a couple of medals with pride. Everyone was ready to perform. 

Everyone was ready to honor the vets. Everyone was ready to kneel for the kings and queens. So was I. 

Or so I thought. 

      For this one piece, it was my duty to play the crash cymbals. This loud, shiny, gold, metal and 

obnoxious instrument. My part was easy. My part was simple. Hit two pieces of metal together on the 

right beat. That’s all I had to do.  

     I failed. I crashed the cymbals at the wrong time. Wrong beat. Wrong second. Everything wrong.  

     The split second after those cymbals collided my world started crumbling. It was as if a major 

earthquake had abruptly shaken me at my core. I barely had time to process what I had done.        

     Milliseconds after the sound waves of a horrendous crash hit him, Mr. Ritchie looked straight up at 

me. Only me. Out of the entire band, just me. The horrid collision of the cymbals had apparently pierced 

his eardrums very quickly. His eyes showed a mixture of surprise and confusion. The look on his face 

said more. It was a face taut with pain and misery and anger and embarrassment. A face that fiercely 

articulated words he didn’t have to say; “How could you?” “What on Earth were you thinking?”  

     That split second after those cymbals collided everyone else's world froze while mine collapsed. I felt 

alone. I couldn’t breathe. I felt guilty. I couldn’t move. I was slowly drowning in Mr. Ritchie’s 

disappointment. It felt as if I had just been disowned by a person that meant the world to me.  

 

 

 

 

 

Nadya van de Coevering is a student at Westchester Academy for International Studies at Spring 

Branch ISD. 
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I have had the good fortune to learn from amazing colleagues a few ideas regarding professional 

development.  The principles of crafting good PD are often the same as planning quality lessons.   

Here’s a few thoughts: 

Follow the gradual release of responsibilities model of instruction.   

 

 Pearson and Gallagher (1983) suggest that learning best occurs by first modeling the strategy (I 

DO), followed by guided practice (WE DO), before independent practice (YOU DO).  Therefore, 

planning a PD or a lesson often begins by thinking, “How will I model and demonstrate?  How 

will the learners practice what I modeled collaboratively?”  Often in a one hour PD there is not 

the time for independent practice, but in longer PDs this may be possible. 

 

Never teach reading without a text in your hand. 

 

 A phrase I heard from a friend and mentor Judy Wallis, we should ask ourselves if we are simply 

talking about reading or modeling with authentic texts.  PowerPoints and worksheets with 

inauthentic examples are both disengaging and abstract.  Find texts that will be accessible and 

meaningful to your audience.  This requires the facilitator or teacher to read a lot of texts that are 

meaningful to the learners.  I often spend the most time in planning a PD or lesson thinking about 

which texts to use. 

 

Whoever is doing the talking is doing the learning. 

 We all have sat through professional developments where the lecturer delivers a PowerPoint for 

an hour without pause.  We are on the verge of falling asleep, and we are college-educated adults 

who are often paying or being paid for attendance!  Frequent turn-and-talks and discussion on 

reading promotes engagement in learning. 

Don’t rush, but keep it moving. 

 

 It’s balancing act in pacing a PD or a lesson.  Move too fast and you risk frustrating the learners, 

too slow and distractions creep in.  Usually when I’m giving a PD and the phones come out it’s a 

sign to move on.  And remember not all learners move at the same pace! 

 

Remember the professional literature. 

 

 Most quality PD touches on the professional literature and research, through quotations or short 

article studies.  Similarly, learning from our published colleagues brings new ideas and depth to 

our lesson planning. 
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Invite uncertainty. 

 

 Learning often occurs when we are unsure and try out new ideas. The above phrase from Peter 

Johnston counterintuitively suggests uncertainty is a good thing.  By asking open-ended 

questions with multiple right answers, we allow the learners to explore their own thinking rather 

than try to guess what is in the presenter’s or teacher’s head. If we explicitly state there are 

probably many possible interpretations to the text or idea at hand, we encourage learners to take 

intellectual risks.  History is made by those who think differently. 

   

Aim beyond the test. 

 

 Some administrators might jump at the chance to send teachers to PD with titles like “10 Tips on 

Passing STAAR!”  But oftentimes these direct assaults on test-preparation are quick fixes that 

ignore the more substantial work needed to grow readers and writers.  Similarly, the goal in the 

minds of educators, to pass a test or to inspire authentic learning, is often a clear predictor of the 

quality of instruction. 

Adults and children learn in much the same ways.  In my work, my teaching has informed my 

professional development work and vice versa. The joy that comes in teaching and learning alongside 

colleagues and students in is often much the same.   
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